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Management, Leadership and Learning

A whole-school evaluation of management, leadergind learning (WSE-MLL) was
undertaken in March, 2013 in Saint Flannan’s Cell€bhis report presents the findings of
the evaluation and makes recommendations for ingmnewt. During the evaluation, the
inspection team met with the school’'s board of nganaent, in-school management, and
groups of teachers, parents and students. Insgeeleo reviewed a range of school
documentation and responses to questionnairesxamdirged other data in relation to the
operation of the school. As part of the evaluat@mange of lessons across a number of
subject areas was inspected. The board of manageofiethe school was given an
opportunity to comment on the findings and recona¢ions of the report; the board
chose to accept the report without response.

I ntroduction

St Flannan's is a voluntary secondary school utiderpatronage of the Roman Catholic
Bishop of Killaloe. Its origins which have beenced to the mid-nineteenth century show
that it became the diocesan college in the thirdrign of that century. More recent

developments include the ending of boarding andrtieduction of co-education. With an

enrolment of 1242, one-third of whom are femalee #thool now provides a broad
curriculum for boys and girls, principally from Berand surrounding areas of Clare. The
Transition Year programme (TY) is provided on atiayal basis.

SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER
DEVELOPMENT

Key Findings

« The board of management provides structures trairereffective provision for
education in the school.

» Senior management works as a united and cohesinepeoviding clear leadership
for improvement.

- Staff members demonstrate a strong sense of owpessld commitment to the
school.

* Leadership is distributed effectively with staff migers entrusted with
responsibility for a range of essential school sask

e The parents’ association is active and committedgh there is scope to formalise
its involvement in school planning.

« Development priorities are clearly identified by thoard and the school while the
opportunity exists to detail how they are to beieabd in a more rigorous
developmental section in the school plan.

* Arrangements around subject choice, curriculum prodramme choice are good
although consideration should be given to increpshee number of places in
Transition Year (TY) to meet student interest ia gnogramme.

* While enrolment practice is based on principlesfadfness and openness; the
written policy needs to express more fully the amtion of this practice for
students with additional educational needs.

* The special educational needs department is vellyonganised and it functions
effectively.

« The code of behaviour is positive in tone and gahewell structured.



Practice in relation to student care is very good.

Learning was good or very good in almost all lessalpserved.

In all but a small number of lessons, the qualftieaching was good or very good.
There was good implementation of the principlessgessment for learning (AfL)
in general.

Recommendations for Further Devel opment

* A written whole-school guidance plan should be tgved.

« Strategic planning to address school prioritiesuhanclude specific action plans
which are linked to the developmental section efgbhool plan.

* The duties attached to posts of responsibility khéwe fundamentally reviewed
and this should be done in a collaborative way.

e Elections to the student council should be orgah&® its role in the formal life
of the school should be further enhanced.

* The written enrolment policy should reflect more@sely practice with regard to
the enrolment of students with additional educaioeeds.

« Written formative feedback by teachers on studemtstk should be further
developed in a significant number of cases.

e All teachers should ensure that they use a wideuginaange of teaching
approaches, differentiating their teaching to pdeva level of challenge to suit
individual students’ needs.

1. QUALITY OF SCHOOL MANAGEMENT AND LEADERSHIP
1.1 School ownership and management

The board of management is properly constituted comdprises four patron’s nominees,

one of whom is the chairperson, two parent and $tedf nominees. The board, which

began its three-year term in November 2011, worksai coherent manner and is

collaborative in its deliberation and decision-nmaki The board benefits from regular

contact, particularly through its chairperson, witme trustees, a five-member body

appointed by the patron. An annual report is fumedsto the trustees by the board. These
structures provide the necessary organisation amdnmunication to ensure effective

provision of education in the school.

The members of the board are aware of their redpitties and fulfil their roles
effectively in the best interests of the school oamity. The board has adopted a range of
policies including most of those required by thep&gment of Education and Skills.
However, there is a requirement to provide a wisclesol guidance plan to meet the
requirements of Section 9(c) of the Education A898 as covered by Circular Letter
M37/03. The existing school docume@uidance and Counselling Overview, will be of
use as a starting point in the further developroéthie school guidance plan.

Subsequent to each meeting of the board, an agepedt is delivered to staff and to the

parents’ association. The process of reportingtiquaarly to the parents’ association,

should be made more formal with a written repogread by the chairperson and those
present, prepared routinely at the conclusiongratian after, each meeting.

The parents’ association is active and good comegations are maintained with senior
management. Formality should be increased in s@pects of the parents’ association,
such as clear delineation between meetings of d¢peesentative executive and general
meetings to which all parents are invited. In ligiitthe board’s priorities, this is an
opportune time to increase the parents’ associationolvement in structured review of



school policy. Liaison between the policy committeeordinator and the executive of the
parents’ association should be used to furtherldpu@e role of the parents’ association in
policy development and review.

The board gives high priority to ensuring its owgertion is effective and that the school

has a clear vision, mission and strategic direcfidre board undertakes to ensure that all
legal and regulatory requirements are met andgbaernance is of the highest possible
standard. Its immediate development prioritiesudel the review of in-school management
structures and functions and the structured revoéwchool policies. Both of these are

urgently needed to meet the challenges being métdgchool. Plans for the achievement
of the development priorities should be detaile@ imore rigorous developmental section
of the school plan.

The board, through its policy sub-committee, is anaking a systematic review of all
existing policies in a sustainable and timely manfmte review will conclude at the end of
the 2014 school year with a review of the role padormance of the board itself. This is
in line with good planning practice. All policieslihbe formally ratified and dated as part
of this process and dates for future review will ineerted in each policy. Particular
attention should be paid to full involvement of therents’ association and, as appropriate,
the student council in the process of policy review

The school’s internal policy committee is repreaéwe of staff and management and
functions efficiently with the school planning ardbvelopment co-ordinator as its
chairperson. The particular co-ordination functiasfsthe policy committee should be
prioritised over hands-on writing of policy or othiavolvement in school administration.
The planning and policy development work, beingartaken by staff, parents, students
and the board, will need careful co-ordinationaifgets are to be met while assuring full
involvement of each body.

1.2 Effectiveness of leadership for learning

The principal and two deputy principals work verglhtogether as a united and cohesive
senior management team. Duties are rationally, lgvand transparently distributed to
provide very good leadership for middle managenaart the whole school. The deputy
principals take particular responsibility for the-ardination of the year-head structure, one
for the junior-cycle or the other for the seniocley classes. This division provides
opportunities for more efficient meetings of yeaats on a regular basis. There are two
year heads appointed to each year group, eachgta&gponsibility for half the cohort.
Leadership is thus distributed through the yeardseand provides a commendable
emphasis on the achievement of the school’s vigartjcularly with regard to the quality
of learning.

School management drives improvement in learnirtgteaching. The senior management
team is committed to achieving the highest stareardts own work and thus provides

clear leadership for improvement among the staf aghole. There is a strong sense of
ownership among staff, many of whom have had a ksspciation with the school. This

sense of ownership is strengthened by managemeatgisction which is respectful and

appreciative of professional and personal commitmen

The distribution of additional tasks and respottisiés, often undertaken on a voluntary
basis, shows the staff's commendable commitmeniéovision of the school. It is noted
that in some instances teachers have continueceriorp duties that previously were
attached to posts of responsibility. The currerdtpd responsibility duties have been, in



many cases, in place since the review and ratsatédn of the post structure took place in
2008. There have been many changes in staff apdsnallocations since then. Also, the
needs of the school have changed. The duties attaichposts of responsibility should be
reviewed fundamentally as a matter of urgency, rirégg with a review of the vital
requirements of the school, particularly those thgtact most directly on students’ needs.
It is important that the whole staff be fully engdgin this review process and that
decisions be made collaboratively to the greatdstié possible.

The curriculum is broad and balanced. The genemmasision of co-curricular and
extracurricular activities, predominantly overseasluntarily by staff, is a significant
positive addition to the students’ experience ar@hdh education. The procedures around
subject choice are fair and transparent and arerabliy flexible, when appropriate, where
students wish to change their chosen options. Tiseee clear commitment to students’
needs in the provision of subjects and programifies.optional TY is well developed and
is limited to two class groups, about one-fifthtieg year cohort. While constraints such as
staffing and school size are acknowledged, studemand for the programme indicates
that consideration should be given to increasiegimmber of places available.

The timetable meets the requirements for instroelidime as outlined in Circular Letter
M29/95. The time allocated for the teaching of esabject is in line with the requirements
of the respective syllabuses.

Enrolment practice is based on principles of fasmand openness and, in line with the
vision and characteristic spirit of the school, eades equality, diversity and inclusiveness.
It is recommended, however, that the written potfject this practice more precisely with
regard to the enrolment of students with additicg@cational needs. There is a need to
state, for example, that any extra supports neéatea student will be sought on behalf of
the student following enrolment.

Each first-year class has a class tutor. The ¢lges-structure is valuable as a means of
supporting students, strengthening and distributimg student-support role of the year
head. It is planned by senior management to devlispstructure in successive years as
the current first-year cohort progresses throughsithool. This is a positive development
to enhance support for students and to furthelitiatei the effectiveness of year heads.

The student council is supported by managemenhasd liaison teacher assigned who is
fully engaged and experienced in the role. Howetler, present members of the student
council have been co-opted rather than electedhbyr ppeers. All necessary measures
should be taken to restore students’ interest araddanise elections, preferably as part of
Civic, Social, and Political Education (CSPE), as been the case in the past. The role of
the student council in the life of the school skiatlen be further enhanced. Closer contact
with the structures of leadership and developmemuding the board and the policy
committee, should be used to facilitate more forstatient council involvement in policy
development and review.

There are well-developed procedures for recordimg) otifying student absences and to
encourage attendance and retention. The schoawm®llup appropriately on the small
number of students whose attendance rates are Ploercode of behaviour is positive in
tone and generally well structured. The sectiothefcode dealing with student suspension
and expulsion should be reviewed to provide moitgl and certainty around the
procedures involved.

Practice in relation to guidance, counselling anlent support generally is very good.
However, there is an urgent need to provide claggarding the interaction and overlap



between the various elements of the student sugpoitture in the school. This should be
addressed through the development of the wholeetgjuddance plan.

The special educational needs department is vetly avganised and effective with a
dedicated team that meets weekly. The team worKabooatively and proactively to
develop very good supports for students. Whiledlage no timetabled meetings for overall
student support, it is commended that year headadh half of the school meet regularly
with the respective deputy principal to whom thepart. The possibility of provision for
more formal student support team meetings shouldusstigated.

Confirmation was provided that the board of managm@nhmas formally adopted tthild
Protection Procedures for Primary and Post-Primary Schools without modification and
that the school is compliant with the requiremesftshe Child Protection Procedures for
Primary and Post-Primary Schools.

1.3Management of facilities

The facilities and school environs are managed terg high standard. The health and
safety statement has been completed with profeslsamsistance within the past year and is
up to date. The school should make use of the Hemiid Safety Authority (HSA)
guidelines and documentation, including the riskegasment templates, to make provision
for annual safety audits.

2. QUALITY OF LEARNING AND TEACHING

2.1 The quality of learning and teaching

In all but a small number of lessons, the qualifytamching was good or very good.

Notwithstanding this, there was significant scope &evelopment in a few lessons.

Preparation for teaching was good to very goodrimoat all lessons. Where best planning
and preparation practice was observed, lessonswadtstructured and suitably paced and
responded accurately to the range of studentabititgeneral, however, the final stage of
lesson development, which typically includes a p&cdation of the lesson to ensure

reinforcement and consolidation of the learning artaken, needed to be further

developed. In more than half the lessons observamge of methodologies was used that
suited the content of the lesson. In a signifiaamiority of lessons a greater diversity of

approaches should have been used.

Some good use of information and communication rteldgy (ICT) was observed,
generally when it was employed for teacher presents In some instances it was used
more intensively to dynamically support and reinéorlearning. In general, subject
departments should develop further strategies fareneffective integration of ICT in the
classroom.

The good level of differentiation observed in a Bmaumber of lessons provided
appropriate challenge for students. This is an tr@aneeds further development across the
school and it can be supported by providing inardasgpportunities for pair work or small-
group work to encourage collaborative work amongisnts. Some excellent examples of
active learning were observed where activities vearefully prepared and implemented.

In some cases a better balance needed to be $ietaleen teacher-led approaches and
student activity in lessons. However, in some imsts where lessons were teacher-led,



effective usage of differentiated questioning whsesved which included good examples
of effective higher-order questioning.

One instance of team teaching was observed. Thikedorery well. Such an approach can
have benefits for students in many subject areasimrthe area of learning support for
students’ additional educational needs. Team tegcBhould be further explored and
implemented more widely taking all factors into @auct, including staffing constraints.

A very good standard, in particular, of languagecheng and learning was observed. The
use of target languages in all language lessonsargsgood. Classroom management was
of a very high standard throughout, including srhaand effective selection of students for
group activities and classroom organisation foivadearning

Learning was well monitored. Students were affirmeti encouraged through good
implementation of the principles of assessmentléarning (AfL), primarily in verbal
communication between teachers and students. Tesehowever, substantial scope for
improvement with regard to written formative feedb@n students’ work in a significant
number of cases. This is an area that merits fuitivestigation and development at whole-
school level.

Learning intentions were shared with students énnttajority of lessons and this supported
the students’ monitoring of their own learning. @omork is being undertaken by staff on
the development of continuous assessment practcesss the curriculum. Particular
account should be taken of the range of learnifgetassessed in individual subjects, using
a sufficiently wide range of assessment modes.

The school’s physical learning environment is wa#lintained, neat, tidy and comfortable
throughout with good access to equipment and nadgerWhere students’ work and
subject-related materials were displayed in classso learning was further facilitated.
However, in some cases the opportunity to develpprd-rich environment had not been
taken. There is scope for further developmentimdbea.

Teachers generally communicated high expectatiérstudlents’ learning, but in a small
number of lessons the level of challenge presestedid have been greater. Students in
general remained engaged and motivated. In therityagl lessons students were seen to
achieve the intended learning outcomes.

Where given opportunities to reflect and contribigudents showed a high degree of
understanding and knowledge. Very good learning se@s where students’ autonomy was
given scope for development.

3. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS
EVALUATIONS

3.1 Management

There is evidence of action taken to address mdnth@ recommendations made in
previous subject inspections. In particular in ¢thse of the most recent subject inspections,
it is clear that detailed follow-up procedures dreing followed with appropriate
consultation between senior management and thearglesubject department to monitor
implementation. Howeverhe inspection team noted a small number of stidvant
recommendations made in earlier reports, for exartipt further development of
formative assessment, where evidence of implementatwas limited.



Recommendations of inspections should be recordettally in all cases to aid monitoring
of their implementation. The teachers who carrypoesibility for implementing the
recommendations should be noted in the documentatio

3.2 Learning and teaching

In the case of subject inspections completed rgceeiachers in the subject departments
concerned have taken responsibility and are agtiveplementing the recommendations
made. There is no consistent evidence, howevdrréeammendations made in individual
subjects which have a whole-school dimension hagenbshared with other subject
departments. Where recommendations apply also ljeas other than those inspected,
they should be considered by all subject departsnerth a view to their implementation.
This procedure should be applied to all previogpéttion reports.

4. THE SCHOOL'S SELF-EVALUATION PROCESS AND CAPACITY F OR
SCHOOL IMPROVEMENT

The school is at present embarking on the schdiégealuation (SSE) process. The board

and senior management are focused on success imtgStere is every reason to expect
the process to be successfully integrated intduthetioning of the school. A start has been

made on the collection of base-line data from fpestir students, using strategies that are
consistent with SSE.

The school shows significant ability to bring abofutrther improvement. Senior
management and staff are energetic and motivatgéam@nambitious for the further success
of the school. There is a strong sense of unityraotlal respect and a notable degree of
willingness to become involved among the wholef staf
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