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WHOLE -SCHOOL EVALUATION

A whole-school evaluation of St Mary’'s NS, Fairvielwblin 3 was undertaken in March, 2010.
The evaluation focused on the quality of teaching) l@arning in English, Irish, Mathematics and
Drama. This report presents the findings of thelwatgon and makes recommendations for
improvement. The board of management was giverpgortunity to comment in writing on the
findings and recommendations of the report, andréisponse of the board will be found in the
appendix of this report.

INTRODUCTION —SCHOOL CONTEXT AND BACKGROUND

St Mary’'s National School caters for boys and dirten junior infants to first class and for girls
only from second to sixth class. It is under th&geage of the Catholic Archbishop of Dublin.
The school is included in Band 1 of the School Supprogramme of Delivering Equality of
Opportunity to Schools (DEIS), the action plan lo¢ tDepartment of Education and Skills for
educational inclusion.

The following table provides an overview of the @ment and staffing at the time of the
evaluation:

Number
Pupils enrolled in the school 247
Mainstream classes in the school 13
Teachers on the school staff 23
Mainstream class teachers 13
Teachers working in support roles 9
Special needs assistants 3

Pupils’ attendance levels are very good. The schasl devised creative strategies to promote
punctuality and regular attendance.

1. QUALITY OF SCHOOL MANAGEMENT

1.1 Characteristic spirit, mission or vision

The school provides a well-ordered, caring learmingironment with staff members assuming a
shared responsibility to meet the needs of ind&fidthildren. The board of management and
parents actively support teachers in providingaabrange of educational experiences to nurture
the holistic development of pupils. Particular emgh is placed on creating a supportive,
inclusive school atmosphere where the principlesesipect, self-esteem and endeavour are
fostered.

1.2 Board of management

The school is managed by an enthusiastic and cdethbibard of management which is properly
constituted and sets about its work in an organisidtegic manner. It holds meetings regularly.
Minutes are taken and financial records are presesit each of meeting. The school accounts are
audited annually. Board members are assigned esidsduties in an appropriate manner and
some members have availed of training in the aféiaancial management.



The board is centrally involved in the formulatiamd ratification of school policies, both
organisational and curricular. Among its prioritige the provision of continuing professional
development for its teachers and the developmethteo6chool’s intercultural policy. The board
endeavours to actively support the school in a rermbpractical ways. For example, it oversees
the maintenance and upkeep of the school buildilgitaplans to refurbish and extend the school
library.

The board is acutely aware of the necessity to ettt the academic and pastoral needs of its
pupils. It is also very conscious of the need taive parents in the life of the school and seeks t
do so in a warm, welcoming manner. The board hgls étkpectations for its pupils and expressed
satisfaction with the quality of education currgriking provided to them.

1.3 In-school management

The in-school management team comprises the pahcthe deputy principal, an assistant

principal and four teachers with special dutiestgobhe principal, who began in her current post
in September 2009, approaches her work in a coemhittynamic and very capable manner. She
actively seeks to foster a warm, nurturing and sujpe school climate. She promotes a

collaborative school culture, successfully empongistaff and the general school community to

engage in change and to focus on various schadatimes designed to make the curriculum as
accessible and appealing as possible for pupils.pFimcipal is very conscious of the necessity to
maintain and enhance the standard of achievemenipii.

Specific duties, encompassing organisational, culair and pastoral responsibilities have been
defined for each member of the in-school managertearh. Meetings of the team are held
regularly and posts and duties are reviewed perdigli It is recommended that, at the next
review of posts, responsibility for curriculum lemghip in the area of Mathematics should be
assigned.

1.4 Management of relationships and communication ith the school community

The school implements an open approach to commiimricwith parents and the wider school
community. It periodically issues a newsletter ioitlg school activities and future events. It
sends text messages to parents in the event ofmargency. Letters home or notes in pupils’
homework journals are used to maintain ongoingamintParents are regularly informed of the
progress of their children. All parents receiveréten report in the last term of each school year
and formal parent-teacher meetings are held annuRdirents are encouraged to visit the school
regularly and to partake in various school acttiThe provision of a parents’ room is of great
benefit in this regard.

The school has an industrious and committed parass®ciation which meets regularly. Issues
that are typically addressed are: fundraising, maténvolvement in various school functions and
parents’ support for a variety of in-school evefiise association is involved in a wide range of
school activities including school sports days, shkool’s breakfast club, and school book fairs.
The association communicates with parents and ithervgschool community via letter, the school
newsletter, and a notice board in the school ekalsfor parents’ use.

The parents’ association is widely consulted atearly stage in the formulation of school
policies. The association stated that it is verysBad with the progress and achievement of
pupils. It also stated that it is very satisfiedhahe manner in which the school communicates
with parents and addresses their concerns.



1.5 Management of pupils

During the evaluation, pupils’ behaviour was fouade excellent. Pupils were polite during all
interactions in classrooms and on corridors. Thexe much evidence that their positive attitudes
to working contribute significantly to the overgliality of school life.

2. QUALITY OF SCHOOL PLANNING

2.1 Whole-school and classroom planning

The quality of whole-school planning is very goédl.staff members have a copy of the school
plan and copies of policies are available in theeipis’ room. A comprehensive plan is in place
which provides specific guidance to teachers orragghes to the delivery of all the curriculum

subjects. The school also has an action plan ferrégular review of both curricular and

organisational policies.

The school receives funding under Band 1 of theditepent's DEIS programme. As required
under that programme, the school devised a thraeagion plan, beginning in 2007. The action
plan is well thought out and prioritises the follog areas for action: improving literacy and
numeracy standards, improving pupil attendancegldgeing parental involvement throughout the
school, and furthering partnerships with exterrgarecies. The action plan sets specific targets
that are grounded in concrete classroom practicerelis commendable emphasis on the actions
needed to realise these targets at both a whotmkdbvel and within individual classroom
settings. The plan is currently being reviewedhwudtrgets being re-examined.

The quality of teachers’ planning is satisfactdfyorking in collaboration at each class level,
teachers write long and short-term plans to guidivities in their classrooms. In general, these
plans provide clear descriptions of lesson contiena number of cases, teachers also plan for
differentiation, integration and assessment. Itresommended that the school reviews its
approaches to classroom planning with a view torispabest practice and putting greater
emphasis on setting out learning objectives intstesm planning. Further attention should also
be given to describing how teaching and learninlvé differentiated to cater for the different
needs of children in classes. With regard to thetesy for recording monthly progress, it is
recommended that the school reviews its currentcagh and considers devising a common
template which all teachers complete each montindizate the progress made in the various
curriculum areas in their individual classes.

2.2 Child protection policy and procedures

Confirmation was provided that, in compliance witepartment of Education and Science
Primary Circular 0061/2006, the board of managerhastformally adopted thehild Protection
Guidelines for Primary Schools (Department of Education and Science, Septembef)200
Confirmation was also provided that these childtgmtion procedures have been brought to the
attention of management, school staff and pareahts; a copy of the procedures has been
provided to all staff (including all new staff); duthat management has ensured that all staff are
familiar with the procedures to be followed. A dgwited liaison person (DLP) and a deputy DLP
have been appointed in line with the requiremehth@guidelines. However, it is recommended
that the policy should specify the name, rathentjuat the current job title, of the DLP and the
deputy DLP.



3. QUALITY OF LEARNING AND TEACHING
3.1 Language

Gaeilge

Ta caighdean sasuil & bhaint amach i muineadh tagidaim na Gaeilge. Is léir go bhfuil
dearcadh dearfach i leith na Gaeilge timpeall r@lessagus go bhfuil fonn ar na daltai i a
fhoghlaim. Muintear comhra Gaeilge sna ranganra &#éoi mar ata molta sa churaclam, cuirtear
béim ar an gcur chuige cumarsaideach agus ar chnmadaltai a fhobhairt chun an Ghaeilge a
sheilbhill go nadurtha. Tugtar deiseanna do dhadtsin éisteacht leis an nGaeilge & labhairt go
leantnach ag muinteoiri. Bainter leas tairbheaclrrdsa na Seachtaine agus straitéisi eile da
leithéid chun focléir agus cumas cainte an ndalteathn(. Baintear Usaid mhaith as an nGaeilge
mar theanga theagaisc agus mar theanga bhaintstioschformhér na ranganna. Ta go leor rann
agus piosai filiochta foghlamtha ag na daltai.tEafcroinnt mhaith prionta i nGaeilge timpeall na
scoile. O rang a d6 ar aghaidh, spreagtar daltai t&imh agus scriobh i nGaeilge go rialta agus
td ag éirl go maith san obair seo. Moltar anois ganomarcha ceisteanna a chur le linn
ceachtanna ach straitéisi eile a chumadh a thattadeiseanna do na daltai pé Ghaeilge ata acu
a Usdid i gcomhthéacs comhra naddrtha.

Irish

A satisfactory standard is reached in the teachimlearning of Irish. A positive attitude to Irish
is apparent in the school and pupils are anxiousam the language. Irish conversation lessons
are taught in all classes. As is recommended in dingiculum, emphasis is put on the
communicative approach and on developing pupildissia acquiring Irish in a natural context.
Pupils are also provided with opportunities to hiesh spoken on an ongoing basis by their
teachers. Phrase of the Week and other such dastage used beneficially to extend pupils’
vocabulary and fluency. Good use is made of Irsstha language of instruction and management
in the majority of classes. Pupils have learnt adgmange of poems and rhymes. A good deal of
print in Irish is on display throughout the schoBtom second class on, pupils are regularly
encouraged to read and write in Irish with consiler success. It is recommended that an
excessive amount of questions should not be askedgdlessons but that other strategies should
be devised to provide pupils with opportunitiesuse the Irish they have acquired in natural
conversation contexts.

English

The quality of teaching and learning in Englistvésy good. The programme of work is guided
by a comprehensive and well-formulated school pldre school has been proactive in promoting
and developing literacy standards in recent tidiesthis end, it has set in motion a number of
initiatives which are aimed at developing pupilgills in reading, writing and oral language
proficiency. Among such initiatives are: Drop Ewbipg and Read (DEAR), thEirst Seps
Literacy Programme and Power HourMany of these initiatives support the further inmgrhent

of parents in their children’s learning. These apphes are clearly paying dividends and, when
combined with supports from the special educateam, are serving to improve standards of
achievement across all aspects of the Englishattarin. Many of these initiatives are targeted at
pupils in junior classes and an appropriate polidyearly intervention is in place. It is
recommended that the school should now considendittg aspects of these initiatives to more
senior pupils to focus on developing their higheterp skills such as distinguishing between fact
and opinion, bias and objectivity and facilitatipgpils to respond to writing through drama. It is
also recommended that formal grammar lessons simatilde taught in junior classes.



The school itself is presented in an attractivatgich and stimulating manner. Samples of the
pupils’ written work are in evidence throughout thehool. Teachers are commended for the
exciting and creative manner in which they appraheldevelopment of the pupils’ writing. Such

approaches pay appropriate attention to the wripraggess. Pupils write in a variety of genres
and reveal pride and interest in their writing. dome classes, pupils have written their own
books. It is recommended that the school shouldiden opportunities to disseminate such good
practices and also, to share the written work of@epupils with junior classes.

3.2 Mathematics

Teaching and learning in Mathematics is underpirimed well-formulated school plan. The plan
is comprehensive and detailed, making very goodvigian for focused approaches to the
development of pupils’ mathematical skills. It alslaces commendable emphasis on the active
involvement of pupils in their learning. While tptan refers to the use of mathematics trails, it is
recommended that the school should make more gpegiérence to their use in the next review
of the school plan for Mathematics.

The quality of teaching and learning in Mathematicgood. Lessons are generally lively and
well-structured with very good provision for thetige involvement of pupils. Pupils enjoy
Mathematics and reveal a lively interest in thejecth frequently asking questions during lessons.
The school has acquired a wide selection of regsuiar the implementation of the mathematics
curriculum and hands-on activities are a featurenafy lessons. Teachers are commended for
the promotion of such positive attitudes to thejectb Mathematics lessons make good provision
for revision, linkage and integration with othermculum areas.

Recently, the school analysed its standardisedréssits in Mathematics and decided to focus
further attention on developing pupils’ problemyvéog skills. The use of data to inform planning
in this way should take place on an ongoing basis.

Currently, theReady Seady Go mathematics programme is primarily used with il junior
and senior infants. The school intends to applyesofrthe principles and approaches used in this
programme to other class levels. This initiativpriaiseworthy.

3.3 Drama

The quality of teaching and learning in Drama isdjoThe work is guided by a comprehensive
school plan. Drama is addressed effectively in Hukool within both discrete and integrated
contexts. Discrete drama lessons make suitableigimov for pupils to enter physically,
emotionally and intellectually into the world of &na. Shape and space are used imaginatively,
with very good provision for pupils to act in rolEhe use of such drama activities also provides
pupils with opportunities to explore feelings, knedge and ideas making good use of a variety
of resources. Creative and insightful provisioimiglace for the use of Drama across a range of
curricular areas most notably, English, Historyeige and Mathematics.

3.4 Assessment

The quality of assessment procedures and pradticihés school is very good. A good range of
modes of assessment is utilised including teacheemwvation, teacher-designed tasks and tests,
standardised tests and diagnostic tests. In eadsrolom, the outcomes of assessments are
carefully recorded and filed. Among individual thars, anecdotal records, portfolios of pupils’
work, pupil profiles and checklists for spellingsdatables are maintained. A range of suitable
standardised tests is administered each year asultgeare carefully analysed. The work
completed by pupils in copybooks and workbooksgutarly monitored and helpful, supportive
comments encourage pupils to greater effort. Ineortb build on this good work it is



recommended that a tracking system to monitor tttéemement of individual pupils as they
progress through the school should be considered.

4. QUALITY OF SUPPORT FOR PUPILS

4.1 Pupils with special educational needs

Very good systems are in place to support pupitk l@arning difficulties. There is commendable
emphasis on early intervention and support is dedid using a variety of modes. The school has
three full-time learning-support teachers on steffachers collaborate with each other to seek the
best learning outcomes for pupils. Support teaclsndelivered in a very warm and affirming
manner where pupils experience a sense of suceefsgdessons and clearly enjoy them.
Teachers use a battery of appropriate diagnosits te determine individual needs and to help
plan appropriate learning programmes.

Learning support focuses on developing pupilstdity and numeracy competences. The school
has initiated a number of special programmes imetudReading Recovery and Mathematics
Recovery to support learning. Teachers provide addition@ip®rt using a judicious combination
of pupil withdrawal and in-class work. It is recomnaded that the school reviews its policy for
delivering in-class support and, in so doing, fiesithe roles and functions of the class teacher
and support teacher. Furthermore, it is recommetitidhe school reviews the nature and extent
of support being provided to pupils in senior of&ssA policy of early intervention with less
intensive support as pupils reach senior classes@nmended.

There are a number of pupils with assessed spaeidls in the school and they are being
appropriately supported by their class teacherskgndne full-time and two part-time resource
teachers. Individual education programmes (IEP®) wary well constructed with parents,
teachers and other agencies involved as requireatning targets are carefully described and
systematically reviewed. Support for the pupildésivered in a caring, professional manner and a
good range of resources to enhance teaching amdrigéhas been acquired. In order to build on
this good foundation, it is recommended that mpeciic reference to the role and functions of
special needs assistants be included in the sgtel

4.2 Other supports for pupils: disadvantaged, minoity and other groups

Two full-time teachers provide additional suppast pupils learning English as an additional
language (EAL). The teachers work closely withrienstream class teachers in order to support
pupils in an inclusive manner. Support is providewugh a combination of withdrawal and in-
class work. An appropriate learning programme ianpéd and delivered in a purposeful,
professional way. The EAL rooms are bright andaative and the colourful displays are relevant
and supportive. Progress is appropriately assegsgibdically and records are carefully
maintained.

The school is involved in the Home School Commuiigison (HSCL) scheme and a shared
HSCL co-ordinator works in the school. The schad b dedicated parents’ room and the HSCL
co-ordinator has put in place a variety of couraed other activities to support home-school
links. To enhance the quality of this work and ts@e the dissemination of best practice, it is
recommended that a greater degree of in-class tparenwolvement at infant level should be
facilitated and a report on the various home-schinitiatives be provided to the board of
management each year.



5. CONCLUSION

The school has strengths in the following areas:

The school is managed by a committed, supportieecof management.

The school is led by a dedicated, dynamic and dagabncipal.

A combination of experienced and new teaching stafk diligently to cater for the needs of
all pupils.

The school has acquired a good stock of educatioesdurces to support teaching and
learning in all areas of the curriculum.

Excellent support is provided to the school by ptse

A positive, caring learning environment is evidenall classrooms and around the school.
Organisational routines are effective in ensurlggmooth running of the school.

Very good assessment practices are in evidence.

There is good provision for pupils with learningffidulties and those with special
educational needs.

The quality of teaching and learning in English &athematics is good.

The following key recommendations are made in orterfurther improve the quality of
education provided by the school:

It is recommended that the school should revievajigsroach to short-term planning and to
the way it records progress each month.

It is recommended that a greater degree of in-@assntal involvement at infant level should
be facilitated and that a report on the various é@chool initiatives be provided to the board
of management each year.

The approach to providing in-class support in Eigind Mathematics should be reviewed.

Post-evaluation meetings were held with the stadfthe board of management where the draft
findings and recommendations of the evaluation ypeesented and discussed.

Published November 2010



Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Area 1: Observations on the content of the inspeion report

The Board wishes to thank the inspectors for tbeirtesy and professionalism during the WSE
process. The staff welcome the many positive contsnamd suggestions made by the inspectors
during the classroom visits.

Area 2: Follow-up actions planned or undertaken isice the completion of the inspection
activity to implement the findings and recommendaibns of the inspection

« The staff is currently working on developing a coamrtemplate for use as a monthly
progress report.

« The school will endeavour to involve parents marelass at the junior levels starting
with weekly storytime sessions in the current sthlyear. The HSCL co-ordinator will
report to the Board on all activities each year.

« The school has reviewed its provision of Learningpi®rt at senior levels and is
currently trialling blocks of intensive in-classaon teaching to improve specific areas
of concern.



