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REPORT
ON
THE QUALITY OF LEARNING AND TEACHING IN GEOGRAPHY

SUBJECT INSPECTION REPORT

This report has been written following a subjecpiection in Colaiste Dhulaigh Post-Primary

School carried out as part of a whole-school evaloalt presents the findings of an evaluation

of the quality of teaching and learning in Geogsaphd makes recommendations for the further
development of the teaching of this subject indtieool. The evaluation was conducted over one
day during which the inspector visited classroomd abserved teaching and learning. The
inspector interacted with students and teachemmied students’ work, and had discussions
with the teachers. The inspector reviewed schamhrphg documentation and teacher’s written

preparation. Following the evaluation visit, thepector provided oral feedback on the outcomes
of the evaluation to the principal and subject beac

SUBJECT PROVISION AND WHOLE SCHOOL SUPPORT

School management effectively supports the planeedhing programme for Geography. A
dedicated geography room is in place and it hasn beevided with information and
communications technology (ICT) and a wide rangeesburces.

Geography is currently not part of the junior-cyctae curriculum in Coldiste Dhulaigh and is
provided only to those students not following thmidr Certificate School Programme (JCSP).
Students following the JCSP study the subject Bwvirental and Social Studies (ESS). Two
class groups in first year and in third year an@ alass group in second year are studying
Geography. Students are taught in streamed claspgr The school is reviewing this method of
class organisation and is considering includingjualior-cycle students in the JCSP. This will
necessitate a review of the position of Geographiginvthe junior-cycle curriculum offered in
the school.

For the senior cycle, Geography is included withi& compulsory Transition Year (TY) where it
is offered as a module studied by students for dfathe school year. Geography is an optional
subject for the established Leaving Certificateud®hts are provided with an open choice of
subjects before option bands are generated. Tleigident as the subject option bands vary from
year to year. This is good practice. The uptakehef subject is in a healthy state. Timetable
allocation is in line with syllabus recommendaticmsd lessons are appropriately distributed
across the timetable.

Continuing professional development (CPD) has baeailed of in relation to the revised
Leaving Certificate Geography syllabus and wholeest issues. Membership of the Association
of Geography Teachers of Ireland (AGTI) is encoathgs a means of ensuring CPD into the
future.



Teachers are made aware of students with educhindabehavioural needs and in-class support
is provided by special needs assistants.

PLANNING AND PREPARATION

A subject department plan is in place based ompipeoved syllabuses for Geography. A notable
feature of the plan is the goal of increasing thmber of students taking higher-level papers in
the certificate examinations and of raising studemels of attainment. This can be achieved by
establishing base-line data for the school andngetealistic targets for improvement, to be

achieved within set timeframes.

Subject department planning in Geography is ataaly stage of development. Schemes of work
for each year, including the compulsory TY, weredmavailable during the evaluation. These
schemes provide a list of topics to be taught withiven timeframes. The subject department
plan for Geography should be developed further stralild set out learning objectives for each
year group linked to curriculum topics, resourdeaching strategies and assessment. Resources
provided during the evaluation will support thisrdimpment. A policy on developing students’
literacy and numeracy skills in Geography shoulddeeeloped and included in the subject
department plan. This will complement whole-schgahning in line with Delivering Equality of
Opportunity in Schools (DEIS) planning requirements

The planned teaching programme for first-year sttgldocuses on topics from physical
geography. This places significant demands on stsdat this early stage, in terms of technical
vocabulary and understanding of complex geomorginacesses. The first-year programme
should be reviewed and consideration should bengiwaleveloping the key geographic skills of
map reading and photograph interpretation. Theofiserge-scale Ordnance Survey (OS) maps
and photographs of the local area would be an @piate way to teach these skills and to engage
students’ interest. Consideration should also Wergto including topics from section C of the
Junior Certificate Syllabus: Economic Activitiesameans of introducing greater variety into the
planned teaching programme.

A written plan for the geography module within TYasvmade available during the evaluation.
This plan sets out aims and objectives, teachirgjegfies and resources to be used. The first
seven weeks of the module are devoted to map mpaid photograph interpretation and the
remainder of the module is based on a resource paclobal citizenship entitletHow the
World Works! It is commendable that this part of the modutdudes cross-curricular links with
other subjects such as Religious Education. Comimgrtbe TY module with map reading and
photograph interpretation revises skills that alldents of Geography should have acquired
during the junior cycle. It is acknowledged thawill be necessary to further develop these skills
for students who studied ESS. The plan for GeograpA'Y should be revised to ensure that it
provides sufficient academic challenge for studestsvell as providing students with a broader
educational experience. The undertaking of a g@bgeal investigation could be used to develop
students’ geographical skills while encouragingeaploratory and investigative approach to the
study of the subject.

All the lessons observed had a clear focus and pareof a larger unit of work. Lessons had
been carefully prepared and available resources wectively used to support teaching and
learning. Folders of teacher-generated resources made available. These resources included
PowerPoint presentations, revision aids and tgstnsaThe preparation of such resources reflects



the commitment of teachers to providing rich leagnéxperiences for students and it deserves to
be acknowledged.

TEACHING AND LEARNING

Clear routines were evident in the classroomsedsitessons began with instructions to students
to have textbooks, copybooks and diaries on thesksl Roll call was followed by the monitoring
and correction of homework. A statement of theriegwry intention for the lesson was made before
new subject matter was introduced. Such routineatera positive atmosphere which facilitates
learning and teaching. This is in line with agreeHool policy and is commended. It would prove
useful to make the learning intention more expllmyt having a number of specific planned
learning outcomes which could be written on thetelivard and ticked off when achieved. These
could also be referred to during a review of tresda. This approach will provide students with a
sense of achievement and will help to develop thssif-confidence in the subject. The
establishment of agreed routines for the conclusidassons would also prove useful and would
ensure that all students remain engaged for thedizhtion of class time.

Classroom management was generally effective in ldssons observed. Students were
encouraged to contribute to discussions and to s&mkiications when necessary and were
affirmed for their efforts. In almost all of theskons observed, students responded positively to
the teacher’s invitations. However, in one lesseome students were uncooperative, used
inappropriate language and, by their behaviouritdidithe amount of time available for teaching
and learning. The school is currently reviewingdtxle of behaviour and the method of class
organisation for the junior cycle. These developmewill help to address the issue of
unacceptable behaviour by some students and wi#lurena whole-school approach to the
management of students.

A notable feature of the lessons observed was skeofiICT. Digital presentations were used to
provide a visual approach to teaching and to sunsmahe main points of the lesson. The
dominant method of instruction was teacher inputjctv was clear and appropriately paced.
There was also some discussion between teacheataaehts. There is a need to extend the range
of teaching methods used and to give students tpptes to learn through a range of teaching
strategies and learning experiences. Learning bggdanulti-sensory teaching and practical
assessments are particularly useful. This will helpnsure that students are engaged throughout
the lesson. For example, where diagrams are shstwdents could be asked to describe what
they see prior to a question and answer sessioohwdould explore the causes of geographic
phenomena. The use of ‘think-pair-share’ or smetlug work could also be used to actively
engage students. Setting short individual studaskst such as the completion of a cloze-type
worksheet or a crossword should also be considétasning for lessons should provide for a
range of activities to ensure that student actigityiven a greater share of the lesson time.

Questioning was used effectively during lessonertocourage students to develop their answers
and to facilitate students’ contribution to theskas. This was most effective when directed to
named students. There is scope to extend the ugeestioning in reviewing previous learning
and at the review stage of a lesson. This would teeknsure a reduction of teacher input and a
greater role for students.



During some lessons, students were provided witlsion aids and this is appropriate for those
students preparing for the certificate examinationghe current school year. However, care
should be taken to ensure that students become makers’ and not just ‘note takers’

The display of maps, charts and photographs creatgbgraphical atmosphere in the geography
room. As a means of supporting the developmentuafesits’ literacy, it is recommended that
lists of key words be developed. These lists shia@displayed in classrooms and referred to
during the course of lessons. It will also provefukfor the geography department to liaise with
the learning support department in relation toube of these lists and to share revision plans as a
means of supporting students with additional edocat needs.

ASSESSMENT

Students’ progress is assessed in a number of wWwaySolaiste Dhulaigh. These include
homework, in-class assessment, and class testd vanec held when sections of the planned
teaching programme have been completed. Formadstesats take place at Christmas and at the
end of the school year. In TY, formal assessmaiks place at the end of the first module in
January and at the end of the school year. ‘Mog&hanations are held for third-year and sixth-
year students in the second term. Samples of isdh@xamination papers are included in the
subject department plan. These show that studeetpravided with questions requiring short
answers and more extended pieces of writing. Bhi@od practice. As a means of testing a wider
range of key skills, it is recommended that a greaftariety of data-response questions be
included in these examinations. Examination papetsy the State Examinations Commission
(SEC) should be consulted in this regard.

Records of attendance, homework and class testseamg maintained. Parents receive progress
reports after the school's formal assessments kst progress is reported on at formal parent
teacher meetings when the class tutor meets parents

A review of a sample of students’ copybooks indidathat there is room to improve the quality
of their written work. Strategies need to be depetbto ensure that students present better
written work and that they maintain accurate anthglete records of their work. The use of
separate copybooks for homework and notes may @ageful starting point.

The use of Assessment for Learning (AfL) was indewice through the use of ‘comment only’
marking of students’ written work. Peer assessnierdlso used when students correct each
others’ work. However, to gain greater benefit frpeer assessment, it is suggested that students
be given an opportunity to discuss common errocssarategies for improving the quality of their
written answers.

SUMMARY OF MAIN FINDINGS AND RECOMMENDATIONS

The following are the main strengths identifiedhie evaluation:

« School management effectively supports the plateaching programme for Geography
with the provision of a dedicated geography roonictvihas been provided with ICT
facilities and a wide range of resources.



Timetable allocation is in line with syllabus recmendations and lessons are
appropriately distributed across the timetable.

Students are provided with an open choice of stbjéur the established Leaving

Certificate and the uptake of Geography is in dthgatate.

Schemes of work for each year, including the cosgyl TY, were made available

during the evaluation.

All the lessons observed had a clear focus, weregba larger unit of work, and were

effectively supported with teacher-generated ressur

Clear classroom routines were evident in the lessobserved and classroom
management was generally effective.

The use of Assessment for Learning (AfL) was irdence through the use of ‘comment
only’ marking of students’ written work

As a means of building on these strengths and doead areas for development, the following
key recommendations are made:

The subject department plan for Geography shouldeweloped further and should set
out learning objectives for each year group which Bnked to curriculum topics,
resources, teaching strategies and assessmertdtdiered within agreed timeframes.
The planned teaching programme for first-year siteland the TY should be reviewed.
A policy on developing students’ literacy and nuawsr skills in Geography should be
developed to complement whole-school planning, ine |with DEIS planning
requirements.

There is a need to extend the range of teachindiadstused and to give students
opportunities to learn through a range of teackingtegies and learning experiences.
Strategies need to be developed to ensure thatrdtudmprove the quality of their
written work and that they maintain accurate andgete records of this work.

A post-evaluation meeting was held with the teaobfeGeography and the principal at the
conclusion of the evaluation when the draft findimgnd recommendations of the evaluation were
presented and discussed.
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