An Roinn Oideachais agus Scileanna

Department of Education and Skills

Whole-School Evaluation
REPORT

Colaiste Dhulaigh Post Primary School
Coolock, Dublin 17
Roll number: 70330Q

Date of inspection: 22 November 2010

DEPARTMENT OF
EDUCATION
AND SKILLS

AN ROINYN
OIDEACHAIS
AGUS SCILEANNA




WHOLE -SCHOOL EVALUATION

A whole-school evaluation of Colaiste Dhualaigh PBstmary School, Coolock was
undertaken in November 2010. This report presdmtsfindings of the evaluation and
makes recommendations for improvement. During treduation, the quality of teaching
and learning in four subjects was evaluated inildetad separate reports are available on
these subjects (see section 7 for details).

The board of management was given an opportunigptoment in writing on the findings
and recommendations of the report; a response atagceived from the board.

INTRODUCTION

Colaiste Dhulaigh was established in 1969 to pmwior the post-primary education of
students in the rapidly expanding Coolock arean1®80 onwards, due to a decline in
student numbers, the school began to provide Pemstihg Certificate (PLC), Vocational

Training and adult education programmes in additiothe existing second-level certificate
programmes. As a result of this diversification, 2005, the school was divided into
Coléiste Dhulaigh Post-Primary School and ColaiBteulaigh College of Further

Education.

Enrolment in Colaiste Dhulaigh Post-Primary Schowfrently stands at 424 students, 252
males and 172 females. These students mainly coore five local feeder primary
schools. This enrolment has been in decline ovep#st number of years and is an area of
concern for management. The school is a participaribe DEIS initiative (Delivering
Equality of Opportunity in Schools) and has the pup of the School Completion
Programme (SCP).

1. QUALITY OF SCHOOL MANAGEMENT
1.1 Characteristic spirit of the school

Colaiste Dhulaigh’s mission statementT® offer an excellent education that is relevant
to the needs of our studentdt”is commendable that the school strives to lipeta this
statement in its daily routines. Consistent andyitarm efforts have been put in place to
make the experience of being in school attractivetudents. This approach attempts to
counter the culture of low expectations and lowagiggment with schooling that prevails
amongst some of the school’s students. School neamagt considers that being supportive
of both staff and students is extremely important astrong emphasis is placed on
providing an education that is relevant to the etitsl and cultivating a team approach
among the staff. There is a shared awareness ckmbwledgement of the necessity of
integrating the social, personal and academic #&spéeducational provision by all those
who work in and for the school.

The school has a very proud tradition of providiiog students of all abilities and is

inclusive. This is evident, not only in school downtation relating to the admission and
participation of students in the life of the schdmlit also in practice. The teaching team
aims to create a warm, caring and nurturing enwiremt within the school where parents
and teachers share a common goal of providing ferwelfare of students. During the
evaluation, students expressed great appreciatithe efforts made by their teachers in all
areas of school life.

The City of Dublin Vocational Education CommitteEXVEC) plays an active role as
trustee of the school. It is very supportive of semior management team which has been



appointed relatively recently. The assigned edanatificer maintains close links with the
school and provides good support.
1.2 School ownership and management

The board of management is properly constituted iara sub-committee of the City of
Dublin VEC. Almost all of its members were new e tboard at the time of the evaluation.
It is recommended that the board seek training filoenVEC for its new members with a
view to informing them of the role, functions, reggibilities and statutory obligations of a
board of management. Such training would facilittte development of a focused and
cohesive body with a shared sense of purpose antthwal the members in their work for
the school. Members of the board attend schoolimme and award ceremonies as a means
of affirming staff in their work and students irethachievements.

The principal acts as secretary to the board. Agermrde agreed in advance and minutes of
meetings are maintained. The principal’s reportwhich he reports on school activities
and school issues, is a fixed item on all agentlas.board has regular scheduled meetings,
with other meetings taking place as the need arisess acknowledged by the board that
much of the time of the previous board was spenssues arising from the implementation
of the code of conduct and with suspension, exatuand appeals of same. Great credit is
due to the school for its efforts in the ongoinguagement of the poor behaviour of a small
minority of students. There is no formal schoolnplan opportunity now exists for the new
board to play an active role in school policy depehent.

The board of management communicates with the iEE&¢hool management, staff and

parents through the representatives of these grmupse board. Following each meeting, a
report is issued to the VEC. It is suggested thatioard provide an agreed written report
after each meeting to be circulated to all stakieldrs in the school, including staff and

parents. The school’'s website could be used toighulthe report for the general body of

parents.

1.3 In-school management

The principal and deputy principal comprise thei@emanagement team and both were
appointed in September 2009. They share a visiothschool and work as an effective
cohesive team. Regular meetings before school aniadigithe day ensure that there is
ongoing open communication at senior managemergl.lebhey have a partnership
approach to school leadership and show a high levebmmitment to the school. The
principal, in leading and managing the school, idastified, as a priority, the importance
of raising the achievement levels of students irifcm@te examinations and is working
with staff in order to achieve this aim. The depuyincipal’'s role is primarily
administrative. While each has distinct duties, yndnties are shared, with a flexible
routine in place. Both principal and deputy primtighave an active, on-the-ground
presence in the school and consider it vitally inguat to maintain a high level of visibility
around the school. This approach was commentedositiyely by both teachers and
students. It is suggested that it would be goodtfmaand timely for both the principal and
the deputy principal to carry out a full reviewtbkir respective roles and, on the basis of
their experience to date, to reassign duties asopppte.

Communication between senior management and stafdad and consultation with staff
on a variety of issues takes place in an open meidsive manner. Short staff meetings are
held on a regular basis. These meetings do, howiemginge on class contact time and this
arrangement needs to be reviewed. A daily noticardois used for immediate
communication with staff. A weekly staff bulletirs idistributed to ensure that staff
members are appropriately and adequately informegghrding current and upcoming
events.



Currently, among the teaching staff there are ssistant principals (AP) and nine special
duties post holders. Each post holder is fully et his or her duties which have been
agreed following a discussion with the principatiare based on the needs of the school
and the skills, capacity and interests of the pokiers. Post holders execute their duties in
an effective and professional manner. It is reconded that, in the interests of openness
and transparency, detailed job descriptions ofetliesies be formulated and included in the
school planning documentation. The valuable coutidim which the post holders make to
the day-to-day running of the school is acknowlebged commended.

Senior management meets many of the post holdersvatkly scheduled meeting for year
heads and another scheduled meeting of the Cama. THais provides an opportunity to
discuss common issues in the management of studdiis principal is actively
encouraging a culture of distributed leadershighi@ school. While individual assistant
principals see themselves as members of a middieagesnent team by virtue of their
duties, some work needs to be done on developingphesive middle-management
structure.

A year-head and tutor system is in operation insitfeool to assist with managing care and
discipline issues. This system is working well. Egear group has a year head and both
first year and transition year groups also havessistant year head. The role of the class
tutor is seen as pivotal to the care system abdssdescribed as a pastoral role, with some
disciplinary functions.

Some students have poor records of attendanceh@ista serious issue for the school.
Management has been proactive in putting measurgsace to counter this. A well-
operated system of roll-call and marked registeasks attendance, with class tutors and
teachers involved in the process. Through the S#°school has an attendance officer
whose core responsibility is to monitor studentderzdance in the morning and the
afternoon. Effective systems are in place to fedt#i liaison between the attendance officer
and the class tutor and the year head. To furthprave the monitoring of attendance, the
principal is investigating the possibility of inBtag an ePortal system. This will allow the
tracking of students on a class-by-class basis \aitid enable up-to-date attendance
information to be accessed immediately.

Additional interventions to improve attendance tire Belonging+ programme from the
National Behaviour Support Service (NBSS), the oisdCSP postcards, and a conscious
effort on the part of management and staff to n@heing to school attractive by making it
a more enjoyable experience. These interventioms heade a difference to the attendance
profiles of some students. It is accepted howevat it is extremely challenging to counter
the economic and social basis for some absencisstdtthe school’'s credit that, despite a
low success rate with some sections of the studemmmunity, management and staff have
been untiring in their efforts to improve attendanc

The code of conduct currently in operation in tisbo®l is strongly rules-based with a
heavy emphasis on sanctions. The school has remmhnhe need to introduce a more
positive perspective to behaviour management andt was already begun on reviewing
the current code of conduct. This work is beingdgdi by Developing a Code of

Behaviour: Guidelines for Schools — May 20@8ich was published by the National

Educational Welfare Board. The school has also lmpeded by discussions with the

NBSS. Through these close links, the school hasadiyr introduced several new
approaches to classroom management. The strendtiesd changes lies in the fact that
they are based on needs identified by the stafftiaaidthey are being consistently applied.
The senior management team is promoting a poliagdoce the number of suspensions



and exclusions. The recent introduction of restegajustice practices is a positive
development in this regard.

The continuing professional development (CPD) ddffsis actively supported and
encouraged by both the board and by senior managekvith the help and support of the
school, many members of the teaching staff hawbdued their professional development
through a variety of post-graduate and in-servioerses. Whole staff in-service courses
have also been provided on a variety of relevamt$o This commitment to empower and
build capacity amongst all staff members is commaend

The student council is democratically elected asdepresentative of the full student
cohort. The council is supported by a liaison tea@mnd students have a good awareness of
their collective role and responsibilities. They avell supported by management who
encourage their input. It is recommended that 8iras be put in place to raise the profile
of the student council and to ensure that the dbemgages with, and involves, the full
student community in the school. It is suggesteat th priority for the present student
council would be the formulation of a constitutiand the development of structures to
ensure the systematic flow of communication betwtwn council, the students and in-
school management. Useful resources and guidediresivailable on the student council
website fwww.studentcouncil.ie

There is a long-standing parents’ association ilai€ Dhulaigh. Participation in school
activities by parents is valued by school managemed teachers. The association plays an
important and constructive role in the life of tisehool by contributing to policy
development and by providing support through fuisilng, attendance at open nights,
paired reading and/aths for Fun The current parents’ association committee meets
monthly and works closely with the Home School Camity Liaison (HSCL) co-
ordinator. The work of the association is highlymtoended. The representatives of the
association who met with inspectors praised thedcfor being inclusive and expressed
confidence in its leadership team.

Communication between the school and the generahpaody is very good. Parents are
informed about school activities in a variety ofywaThe students’ journal provides a
regular point of contact between subject teachads @arents. Members of the parents’
association expressed satisfaction with the vamethods of communication and stated
that the school is very approachable and supportive

The school has recently launched an impressiveiteelhich is developed and maintained
by the information and communications technolod@yT(l co-ordinator. It contains highly
practical information on the school and is presgnie a user-friendly format. It is
recommended that the school's website addressitiegon all school stationery in order
to promote the use of the website by parents artksts.

Coldiste Dhulaigh has established strong links &itfange of outside agencies, including
providers of educational and counselling servich&kvare used to support programmes
and individual students in the school. Good linkdhwhe community have been developed
due to the wide range of co-curricular and extracular activities on offer. The school is
closely linked to its main feeder primary schoaolsl @an extensive transfer programme is in
place to ease students’ anxiety when moving froimamy to post-primary school. Staff
and management are highly commended for their comenit to working with a wide
range of groups and agencies for the benefit oftheents.

1.4 Management of resources

Current timetabling arrangements for students atémline with the requirements of
Circular Letter M29/95Most students have access to a maximum of twemgrskours



and thirty minutes class contact time, insteadhefdtipulated minimum of twenty-eight
hours. Students participating in the JCSP prograimave a shorter school day on all days
except Wednesdays, which further reduces theiracbtitne to twenty-four hours and fifty
minutes. As mentioned earlier in the report, thigling of short staff meetings during class
time further impinges on students’ class contawétiFurthermore, it is evident that all the
teaching hours provided for by the Department atéring utilised as intended. A number
of whole-time teachers are timetabled for weekhsslcontact time of less than eighteen
hours. While it is recognised that some reductlmnge been made to accommodate duties
associated with posts of responsibility, it is r@oeended that a full review of all teachers’
timetables be carried out to ensure that the tegdmurs available to the school are being
fully and appropriately utilised. This review stabe undertaken by school management,
in consultation with CDVEC.

Work is ongoing on the maintenance and upgradinth@fschool building. The principal

places great importance on having the physicab#ifucture and surroundings looking
well to enhance the learning environment for sttslefihe school has benefited from the
Department’s summer works scheme in relation tote¢al work and the school yard has
been resurfaced. Other work is being carried outhenexterior flat roof and the interior

ceilings.

The entrance lobby is bright and welcoming and a@iostdisplays of student work as well
as a trophy cabinet containing evidence of the niigapyessive sporting successes of teams
and individuals. The school has small grounds ameschot have any outdoor sporting
facilities. It does however have access to neaitoygs. Other sporting facilities include a
well-equipped weights training room and a largetimuirpose sports hall.

ICT facilities and resources in Coléaiste Dhulaigle aery good and include two fully
equipped ICT rooms. The school has allocated a gfastsponsibility to the co-ordination
of ICT and also has an internet usage policy whslprinted in the students’ journal.
Subject folders have been created on the schoedrstr facilitate the storing and sharing
of teacher resources, which is good practice. lec®@mmended that subject departments
plan for the integration of ICT into teaching arehrning, and work collaboratively to
maximise the use of these facilities for the beradfstudents.

In 2007, the school was included in the JCSP detration library project which is
designed to improve overall literacy levels in sulsoTo help facilitate this, the library is
staffed by a full-time librarian. It is a wonderfadldition to the school and provides a very
welcoming environment for students. All students/migit the library but priority is given
to JCSP students.

The health and safety statement is outdated andresqurgent review. It is recommended
that a safety audit and risk assessment be cavtie@dcross all areas of the school. This
should be followed by a time-bound plan to addasg risks and hazards identified. The
plan should include details on safety equipmentctpational first-aiders” and clarity
regarding the safety officer. The Health and Safatghority (HSA) Guidelines on
Managing Safety and Health in Post-Primary Schoasild prove useful as a template for
drafting the school’s health and safety statement.

2. QUALITY OF SCHOOL PLANNING

2.1 The school plan

The School Development Planning (SDP) process wasduced to the school in 2005.
The principal currently acts as planning co-ordinatthis is a duty which could be



delegated to a post holder in the near future.stheol does not have a formal school plan
which is a requirement unde&ection 21of the Education Act 1998A collection of
documents, which could form the basis of a schdah,pis available however, and the
school has already identified a number of long-tetevelopment targets. Although a
number of policies have been approved by the bdandis not clear from the policies that
were presented, which of these had been ratifiedwdnch had not. To ensure clarity and
consistency, it is recommended that clear procedsfeuld be put in place for the
ratification of policies, including the dating asigining of all ratified policies and a date for
review. City of Dublin VEC provides all schools Wih its area of responsibility with a
number of generic policy documents. These needet@adapted and tailored within the
context of this school. The initial leadership fmveloping the school plan should properly
come from the board of management. It is recomnetiazt the board progress this body
of work and strengthen its role in setting the stlscagenda for change, improvement and
development.

Several policies should be developed as a mattarrgéncy. These include a Critical
Incident Response policy, a Relationships and S#xuaducation (RSE) policy and a
Whole-School Guidance Plan. An audit of policy doemts and the minutes of board
meetings should be carried out to ascertain the pasition of all existing policy
documents. A database should be set up to ligbdhieies which need to be drawn up and
to record policies which are already in place,rtaite of ratification and the date they are
due for review.

In developing the school plan in Coldiste Dhulaigbhgnisance must be taken of the
requirements of participation in DEIS. Under tidtiative, the school is obliged to
develop a three-year plan and to set targets aic#t the progress being made in the eight
areas of interest: attendance, retention, literamymeracy, examination attainment,
educational progression, partnership with paremtspartnership with others. The school is
at a very early stage in this planning processs. ilnperative that the school focuses on the
development of a three-year plan in order to masérthe benefits from the initiative.
Senior management believes that students are biegefiom initiatives already put in
place by the school, but very little measurementheke benefits has taken place. More
work needs to be done on the collection of basealate from which specific, measurable,
achievable, realistic, time-bound (SMART) targeds be set.

Two areas central to the DEIS initiative are theeli@ment of literacy and numeracy
levels. As part of the school’'s development oftlitee-year DEIS plan, Colaiste Dhualaigh
should adopt a whole-school approach to literaa/rmumeracy. While there are strategies
in place within the school's JCSP programme to hbgwditeracy and numeracy these
strategies need to be adapted and extended abeo&sgltcurriculum, targeting all class and
year groups. Specific, measurable areas for impnewt need to be identified and a whole
school awareness of these should inform subjeanpig and classroom practice. The SEN
team has already compiled many useful ideas whichdcform the basis of a strategic
plan. Excellent resources regarding the developroémsuch a plan are available on the

SDPI website \yww.sdpi.ie.

The co-ordinator of students’ work experience masan average of 160 students seeking
placements annually. This work is carried out inoaganised and conscientious manner.
Concerted efforts are made to encourage and metstatients to access their own work
experience placements. A good system for monitorgtgdents is in place and
comprehensive records are kept. The co-ordinatdrstaff members are commended for
their regular review of work experience and theididation to ensure that it is productive,
relevant and meets the needs of the student cohort.



Confirmation was provided that, in compliance wRbst-primary Circulars M44/05 and
0062/2006, the board of management has formallyptedo the Department'<hild
Protection Guidelines for Post-primary Scho@&iblished September 2004). Confirmation
was also provided that these child protection ptaces have been brought to the attention
of management, school staff and parents; that g abfhe procedures has been provided to
all staff (including all new staff); and that maeagent has ensured that all staff are
familiar with the procedures to be followed. A dgwmited liaison person (DLP) and a
deputy DLP have been appointed in line with theiiregments of the guidelines.

3. QUALITY OF CURRICULUM PROVISION
3.1 Curriculum planning and organisation

Colaiste Dhulaigh offers the fullest possible raofgost-primary programmes. Currently
on offer in the school are the Junior Certifical€), Junior Certificate School Programme
(JCSP), a compulsory Transition Year (TY), the lirgvCertificate Applied (LCA)
programme, the Leaving Certificate Vocational Pangme (LCVP) and the established
Leaving Certificate (LC) programme. Students areashed on entry to the school based on
a new profiling test which has been introduced lwy €ity of Dublin VEC. Information
gathered from parents and feeder primary schoobdsis used to cross check findings.
There is some testing of students using standatdésds early in first year. Students in the
first and second streams follow the JC while thogke third and fourth streams follow the
JCSP. At the time of the evaluation, the school @gsloring the introduction of mixed-
ability classes across each year group in juniaiecand the broadening of the JCSP
provision to all classes within each junior-cyckay group. This review of the organisation
of class grouping in the junior cycle is a positdeaelopment.

Management facilitates concurrency on the timetabithin some bands in Mathematics
and English. This should enable students to sthdget subjects at a level which best suits
their abilities by allowing movement between class€his is good practice but it is
important that this facility be used effectively teachers. Currently there is little evidence
that this is the case in Mathematics, with the dtatipn of class groups remaining rigidly
set. For each year group the teachers of Mathesnaimd English should work
collaboratively to ensure that student movemerasgcclass groups is facilitated.

The JCSP plays a significant part in rewarding esticsuccess and achievement in this
school. The programme is very well co-ordinated arghnised, with good planning taking
place. An extensive schedule of cross-curriculatings is in place for first-year and
second-year JCSP students. These outings are gdée bchool as a vital component in
making learning meaningful. Nevertheless, it isoremended that the number of trips for
students be reviewed, as collectively they resuét tonsiderable reduction in class contact
time.

All students take the TY programme. Students inaf¥ provided with a very impressive
specially designed journal in which they are reegiito keep a weekly log of all activities.
The structure of the TY programme is impressiveinttludes core subjects, subject
modules, work experience, performing arts, spont$ eommunity awareness as well as
TY-specific programmes. The co-ordinator is to lbenmended for incorporating such a
wide range of events and activities into the yAasessment of students’ progress is based
on a credit system where students earn creditsobpleting the tasks assigned by their
teachers. As is best practice, the programme ikiaea annually with the results of the
evaluation being used to remodel the programme weah

The LCA programme has had a long and successfgriisy the school with a significant
uptake by students. On average, two thirds of théests select LCA on finishing TY. A



new co-ordinator has been appointed and has rgamotipleted an in-service course. The
programme is well run with due attention paid tteradance, the completion of tasks,
vocational specialisms and work experience. Ana@tida programme during the first week
helps to make students aware of the importancadaf ef these components.

Students who fit the pre-determined subject groggpend who are therefore eligible to sit
the LCVP examination are encouraged to do so. Taffwted to the teaching of link

modules in the LCVP is appropriate and there isy vgnod access to ICT facilities.

Students who follow the established LC are givetiotuin ICT and complete modules of
the European Computer Driving Licence (ECDL), whihe LCVP students study the link
modules.

The senior management team carries out the tasérgsnising the school timetable.
Various programme co-ordinators are invited to hanénput into the timetable structure
and this is commended. The co-ordinators also egpresatisfaction with the freedom they
are given to be innovative and creative. This ishier evidence of distributed leadership.
Time allocation to subjects is appropriate andnidine with syllabus recommendations.
Lessons are well distributed across the studeimgtables which allows for regular contact
with subjects.

3.2 Arrangements for students’ choice of subjects andrpgrammes

Parents of incoming first-year students are inviledhe school for a meeting regarding
subject choice in June each year. A booklet, whittudes guidelines and advice on
settling into school, is distributed. A transferogramme is also run in June to allow
students from feeder schools to experience subjestshand before starting school in
Colaiste Dhulaigh. This programme is run in confiorc with the SCP and forms a good
support for parents and students.

A subject sampling programme is in place for abtfiyear students from September until
the mid-term break. This provides a robust supfmrstudents in making subject choices.
Students following the JC programme sample foujesiib in two option bands, choosing
one from each band at the end of the sampling ghefibose students who follow the JCSP
programme have a more restricted choice of optisabjects. In light of the school-based
review of the junior cycle currently taking pladke school is urged to ensure that a broad
and balanced curriculum is offered to all students.

At the end of TY, students are offered their cha€ahree programmes: the established
LC, LCA and LCVP. Students are advised on progranumgice and are permitted to

change programmes within the first few weeks dhfifear. In the past, as an additional
support for parents and students, information exgmsion subject and programme choice
were held annually. These were poorly attendedvearé discontinued. It is recommended
that such information evenings be re-launched dad thought be given as to how to
encourage parents and students to attend. It gestep that the HSCL co-ordinator may be
of some assistance in this regard.

In line with good practice, students progressinthoestablished LC are presented with an
open choice of subjects with subject bands formmedral their choices. In addition to this,
students who wish to study a subject that is nailale on the school’s curriculum are
provided with extra classes outside timetabled iokor example, two fifth-year students
are receiving Art classes during lunch time antkéhs/ear student is studying Music. This
is indicative of the priority the school places mreting students’ needs and is highly
commended.



3.3 Co-curricular and extracurricular provision

Co-curricular and extracurricular events are are¢rstrand of the school’s curriculum in
Coléiste Dhulaigh. These activities are designesugaport students’ academic subjects, to
encourage their social development and to enahidesnts to develop leadership and
teamworking skills. Much time-consuming work is iigidone by a number of teachers in
providing these opportunities for students. It kreowledged that the extensive co-
curricular and extracurricular provision availatleuld not be possible without this notable
generosity of the staff.

The school has a long tradition of involvement pors and has had particular success in
boxing. The school is well supported by City of MnbVEC in the organisation and
running of competitions. Other events include Ga#dptball, hurling, soccer, basketball,
table tennis, an after-school Nail and Beauty Chuxess to the local youth club, hill-
walking at weekends, a lunchtime drama club, a calisArt workshops and cookery for
junior students.

Some of the highlights of TY include the organisatiand production of up to three
concerts and an end-of-year drama. Last year,dheos successfully ran tHeog on and
Learn initiative and plan to do so again this year. @anto TY in Colaiste Dhulaigh is
participation in the Network for Teaching Entreprarship (NFTE). The students hold a
NFTE Christmas Market where they have an oppogunitshowcase their business ideas.
This event is attended by all the school partnacsia promoted by the local and national
media. Over the past five years, three of ColdBitélaigh’s teachers have won NFTE
Teacher of the Yeawards and have earned trips to America for furttaening. Through
their contacts with the Christina Noble ChildreRsundation and WorldWise a number of
TY students travelled on a working trip to Vietna#nsimilar trip will go ahead this year.
TY students are also encouraged and supported rtccipate in Junior Achievement
programmes.

The school encourages students to develop a sémsgzenship through fundraising for
various charitable organisations. For example, ratual sponsored Skipathon has raised
over half a million euro to date. This is a vergaial event in the school calendar with past
pupils and a range of sporting dignitaries invited.

4. QUALITY OF LEARNING AND TEACHING IN SUBJECTS
4.1 Planning and preparation

School management supports subject departmentiptafyy providing formal planning
time. Ongoing informal discussions take place betweeachers in relation to planning
matters. Inspectors noted the important contrilmutibsubject co-ordinators in the planning
process and, in one instance, suggested that epasah should be given to extending the
tenure of office for co-ordinators to two yearsattow for a year's familiarisation period.
The good practice of maintaining records of depanimmeetings was also noted. Best
practice was evident where the members of the subgpartment worked collaboratively
to develop the organisational arrangements forstiitgect, agreed schemes of work for
each year group and planned for students with apeducational needs. It is recommended
that this collaborative approach should be adopyeall subject departments.

Planning documentation, with varying degrees ofaifletwas presented during the
evaluation. Most subject departments presentedvsehef work for each year group, to be
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delivered within agreed timeframes. Inspectors cemted that in some instances there is
scope for further detailed development of subjdahs In line with best practice, these
plans should be developed to include referenceaming objectives for each year group
linked to curriculum topics, resources, teachingtsgies and assessment, and agreed
timeframes. These long-term curriculum plans sholdch be adapted by teachers in light
of the needs of individual class groups.

In three of the subject areas inspected as path®fevaluation, documentation was
provided in relation to the planned teaching progree for the compulsory TY. Inspectors
expressed some concern in relation to the contedt methodologies outlined in this

documentation. These schemes should be reviewedraadded so as to provide sufficient
academic challenge for students and provide thetim avibroader educational experience.
There should also be a focus on the use of teadinagegies that provide for the more
active participation of students.

Planning and preparation by individual teachers tfo lessons observed was, in the
majority of instances, very good. Lessons formed pha larger unit of work and were
supported by the careful preparation of studentkalmets, teacher notes and, in some
lessons, digital presentations. Some teachers ratste available a range of resources,
assembled over a period of time, which were usesufiport teaching and learning. The
preparation of such resources reflects the commitimieteachers to providing rich learning
experiences for their students.

4.2 Learning and teaching

Lessons were observed in four subject areas; Mattiesn Geography, French and Social,
Personal and Health Education (SPHE). Specifiarigsland recommendations for each of
these subjects are included in the individual stthijgspection reports. The following are
the general findings on teaching and learning.

In the majority of lessons observed, the standatdaching and learning was good. Clear
routines and good practice were evident at theepatsmost lessons when teachers shared
the aims and objectives with their students andgome cases, returned to these at the end
of the lesson to assess what had been achieved.

When methodologies were varied, when lesson contead related to the students’
experiences and when students were given the appiyrto participate actively in lessons,
the levels of engagement and interest were vely. ligs recommended that an appropriate
balance between teachers’ input and the use ofealgarning strategies be maintained to
ensure that optimal learning occurs.

In some lessons observed the pace and contentaprepriate to the age and ability of the
learners. In other lessons, however, students were sufficiently challenged and,
consequently, their skills were not enhanced arey tlid not experience a sense of
progression in the subjects concerned. It is recenated, therefore, that lessons be planned
thoroughly, taking cognisance of the levels stusldritve already reached with a view to
progressing learning.

Focused questioning was used successfully in messohs, but, in some cases, there was
scope to place greater emphasis on the develophéigher-order thinking skills. With a
few exceptions, where students were unco-operatiaass, classroom management was
effective and students responded positively whay there affirmed and encouraged to
contribute to discussions.
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The whiteboard was used to good effect to revisterah, to reinforce concepts and to

gather students’ ideas. The use of ICT and Powetpoesentations was a notable feature
of lessons in some subject areas. In general, w8 T was under-utilised and there is

considerable scope to increase the use of techndtogive students a broader range of
learning experiences. The internet is an excebBentce of stimulating, authentic material

and its extended use would assist greatly in engagfudents.

The classrooms visited were bright and attractiveey were suitably decorated with
students’ work, charts, posters, maps and photbgrapll of which helped to create a
stimulating learning environment.

4.3 Assessment

There is a range of appropriate assessment metrsmis to monitor students’ progress.
These include in-class questioning, teachers’ obsens of students’ work, the
completion of worksheets and homework, class testd term examinations. It is
recommended that this range be extended and inedepas relevant, student reflection,
student self-assessment, oral competence and teigvaaety of data-response questions in
written examinations.

During the inspection process, samples of studemtiten work were reviewed. The
quality was variable, with improvement requirecainumber of instances. Teachers should
increase the monitoring of students’ written worldadopt a consistent approach to the
achievement of improvement in this area.

A number of subject departments have developed Wwonke policies but their
implementation was not always evident in class. EMwork should be assigned and
corrected regularly. In corrections, attention stidoe paid to students’ errors, ensuring
they are understood. In class, there should eqballg focus on students recording class
work fully and accurately in their copy books.

There were some commendable examples of teacheis assessment for learning (AfL)
strategies. Positive written affirmation and ‘conmhenly’ marking were observed in some
subject areas. It is recommended that this be d&tkmcross the curriculum and at all
levels. Peer assessment, observed in one aread weunkefit from giving students the
opportunity to discuss common errors and stratdgieisnprovement.

5. QUALITY OF SUPPORT FOR STUDENTS
5.1 Inclusion of students with additional educational reds

There are five fully qualified special educationakds (SEN) teachers on the school staff
with another member of staff currently attendingoairse. There is a keen interest from
other teachers to up-skill in this area. The SENad@nent has a designated co-ordinator
and the SEN team ensures that a very good sesvigmvided to students with additional
educational needs. The team meets regularly arieNap®licy which covers all aspects of
special education needs and learning support poovisas been developed. The school
caters for a significant number of students in neédextra support. Students with
educational needs are identified before and duhegransition from primary school. This
process is well organised and is carried out Wwithassistance of the SEN co-ordinator and
one of the guidance counsellors.
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All fifteen special needs assistants (SNAs) meeh wie SEN co-ordinator at the start of
the school day and again at the end of the dayséllneeetings are held to plan and co-
ordinate relevant student supports and to moniwmlesnts’ progress. A weekly report is
completed by each SNA giving details on the pragresing made with their targeted
students. This is very good practice.

Good communication is maintained between mainstresanhers and the SEN team to
ensure that teachers have the necessary informedgarding the needs of students. A
presentation is made to the whole staff by the 8BNrdinator at the start of the year and
the SEN department has an input into the stafebolevery week.

A detailed register of SEN students is maintainglis is used to record and monitor
students’ progress and to provide information tckers on students who need learning
support. Teachers are encouraged to discuss lgastiategies and methodologies for
individual students with the co-ordinator. The SHMNpartment is commended for its
openness and willingness to act as a resourcdl fothar subject departments.

Learning support takes the form of in-class suppartEnglish, Irish and Mathematics.
There are up to fifteen teachers involved in primgdlearning support and resource
teaching and these teachers liaise with the sutgachers to ensure that they are aware of,
and are implementing, student targets. A weeklymss sheet must be filled out by each
learning support and resource teacher for the stadeith whom they are working. This is
very good practice.

Students from minority groups or disadvantaged famknds are encouraged and
facilitated to participate in all aspects of schiiel. The excellent student support systems
in place in the school ensure that these studamtsacail of what the school has to offer.
Designated staff contribute greatly to the suppirithese students. Management has
recently initiated the development of extra suppdot exceptionally able students. Some
of these supports take the form of guest speakaltire trips, attendance at college open
days and the very regular testing of students, witbgress reports sent home. This
allocation of extra supports to these studentsoimneended. It is suggested that the
National Council for Curriculum and Assessment (MGgG@ocumentExceptionally Able
Students: Draft Guidelines for Teachenay prove useful in this work.

5.2 Guidance and student support in the whole-school ctext

The school has an allocation of 1.23 whole timeivadents (WTE) for Guidance. Two
appropriately qualified guidance counsellors ak®lved in the delivery of Guidance in the
school. Resources for Guidance are good, with & sdioffices which is well equipped
with ICT hardware, internet access, display andag@ facilities, telephone and office
equipment.

A whole-school guidance plan is at an early stdgdegelopment. It is recommended that a
planning team be assembled to quickly progresspfogect. In the development of this
guidance plan, it is recommended that the followdloguments be consulteBlanning a
School Guidance Programmélational Centre for Guidance in Education (NCTHEY a
Guidelines for Second Level Schools on the imptioatof Section 9 (c) of the Education
Act 1998, relating to students’ access to appraeriduidance

Students in fifth year and in sixth year are tirbétd for one period of Guidance per week.
Individual appointments are also arranged for spalr students. TY students have no
timetabled guidance classes but they do receivaldboe on a one-to-one basis. The
guidance counsellors have an input into programmiesaibject choices at the end of TY.
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As recommended earlier in this report, it woulditportant that the guidance team attend
information meetings for parents and students at@ubject and programme choice.

Junior-cycle students are not timetabled for Guidamut they receive modules of
Guidance during the year. The presentation of timesedules is facilitated by borrowing
classes from subject teachers. The guidance teamdaput when first-year students are
selecting their option subjects at the end of #ding period. It is recommended that
some supports be put in place at this time ashb&es made have long-term educational
and career implications. The lack of timetableddaace at junior-cycle level is currently
under review by management.

A good balance is maintained between Guidance amdhselling. Both guidance
counsellors have completed extensive CPD and amamemded for this. Students may
meet a member of the guidance team through an @ppent, self-referral, referral from a
year head or referral from a teacher.

A care team exists in the school which comprisespifincipal, deputy principal, guidance
counsellor, SEN co-ordinator, HSCL co-ordinatorelevant year head and a psychologist,
who is employed by City of Dublin VEC and attendsdste Dhulaigh for one day a week.
This shows further evidence that the school piga# the welfare of its students. This
group meets weekly and liaises with teachers arad f)eads regarding the welfare of
students. It is recommended that a care policy mect be developed to reflect these good
practices. This policy document should give detafsthe structures and processes
involved, the types of interventions used, and vwhoesponsible for implementing these
interventions. It is also recommended that the ¢teaen contribute to drafting a Critical
Incident Response policy, which was mentioned exanti the report, as this group includes
many of the key personnel who should contributinéodevelopment of this policy.

The school has a long standing involvement withRleach Ouprogramme which is run
by an external agency. Currently one of the seg@mad- classes is participating in this
programme and it involves being off the school casnpvery Tuesday afternoon. While
the programme is seen as very beneficial to stgd#mir regular absence from class may
impact on their academic progress. It is recommgndberefore, that the school's
involvement in such programmes be kept under cohstaiew.

With support from the NBSS, specific classroom ireeg have been developed, at a whole-
school level, which have supported classroom manage In addition to this, the school
has recently established, with the assistance @fNBSS, extra support structures for
students who are persistently causing disruptidgnadehts are referred through the care
team and are provided with focused interventiotisdéhts are encouraged to evaluate their
own behaviour and to develop strategies to redoedlict situations. This is a positive
development for the school and a good supporttéments and teachers.

The HSCL co-ordinator acts as a strong link betweeme and school. There is close
liaison with the SCP, particularly regarding thenitoring of attendance and the transfer
programme from primary school to post-primary s¢hdbe HSCL co-ordinator helps to
encourage on-going parental involvement in the echdhe work of the HSCL co-
ordinator is commended and is a significant eleroéihe school’'s commitment to student
care and support.

Through the DEIS initiative, the school runs a kfast club and a lunch club for students
in a well appointed canteen. The school also H&kigture Group” which aiméto provide

a carefully routined classroom setting where thisr@ balance of teaching and learning,
socialisation and structure within a homelike atploare.” Students from first year or
second year may be referred to this group throhghSEN department. The maximum in
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the group is five and the intervention lasts foe ar two terms. A specially adapted
classroom is used for the delivery of a well swoetl programme to these students. The
programme has a strong emphasis on developingrggid®cial skills. The work of the
teachers involved with this group exemplifies tlegjne care for the individual which is
such a strong theme in Coldiste Dhulaigh.

6. SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER DEVELOP MENT
The following are the main strengths identifiedhie evaluation:

* Consistent and long-term efforts have been putanepto make the experience of
being in school more enjoyable for students.

« The school is inclusive and student care is a wahee. Students with additional
learning needs are well supported through a widietyeof interventions.

e Senior management share a vision for the schoolwanil as an effective team.
Their management style is open and consultative.

e The school has a committed and well qualified staff

e The school has been proactive in countering the atbtendance of some students.

e Through links with the NBSS, the school is reviegvthe current code of conduct
and has already introduced several new approaclaadsroom management.

» Strong links have been established with a rangeutdide agencies to support
programmes and individual students in the school.

« A broad range of subjects and programmes is offéoedtudents. Each of the
programmes is effectively co-ordinated.

« There were some commendable examples of teachiagsassessment for learning
strategies.

* A wide variety of extracurricular and co-curriculactivities is on offer including
activities that enhance the social, cultural aratlamic development of students.

As a means of building on these strengths and tiread areas for development, the
following key recommendations are made:

« The board should be more proactive in leading tfeal's agenda for change,
improvement and development. Several policy docusneeed to be developed, as
a matter of urgency.

* DEIS planning should be progressed with particelaphasis on a whole-school
approach to the development of literacy and nunyerac

e The length of the school week falls short of thernty-eight hourgontact time for
students. Management must ensure that the schoglies with Circular Letter
M29/95Time in School.

* All teachers’ timetables should be reviewed by @enmianagement and the
CDVEC to ensure that the teaching hours providethyahe Department are being
fully and appropriately utilised.

« Many subject department planning documents neetthdurdevelopment. There
should be a focus on the development of literacg anmeracy, sharing of
resources, integration of ICT into lessons angbarticular, the raising of academic
expectations.

« The ongoing discussions around introducing mixetitabclass arrangements
across all year groups and the broadening of tH@PJ@rovision to all classes
within junior cycle should be concluded in time oty changes to be implemented
by the beginning of the next school year.
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Post-evaluation meetings were held with the stadf laoard of management when the draft
findings and recommendations of the evaluation yeesented and discussed.

7. RELATED SUBJECT INSPECTION REPORTS

The following related Subject Inspection repores available:
e Subject Inspection of French — 24 November 2010
e Subject Inspection of Geography — 15 November 2010
e Subject Inspection of Mathematics — 24 Novembe0201
e Subject Inspection of SPHE — 27 November 2010
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